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ABSTRACT 



Stakeholders and practitioners are concerned about the 
extent to which standardized achievement tests are meeting the general and 
specific purposes they were designed to achieve. Several empirical studies 
have been conducted to this end. This study reviews this research to 
determine current trends in teachers' and school administrators' perspectives 
and uses of standardized achievement tests. In the first step of this review, 
literature on teachers' and school administrators' perspectives and the uses 
of standardized tests was searched in the Educational Resources Information 
Center (ERIC) database. The second step was the selection of relevant 
studies. The final step involved reading and analyzing the full text of the 
studies. The review shows that the current attitude of classroom teachers 
toward standardized achievement tests appears to be negative, although 
administrators have more positive attitudes. Teachers use standardized 
achievement test results on a limited scale to make educational decisions, 
using the tests mainly to confirm or supplement the information they already 
have about their students. Administrators find standardized test results very 
useful, especially for curricular evaluation, communication with parents, and 
evaluation of school effectiveness. Recommendations for test use resulting 
from these findings include greater localization of state-mandated tests. 
School administrators should not use standardized tests to assess school 
effectiveness. Further studies of the perceptions and uses of standardized 
tests are needed. (Contains 162 references.) (SLD) 
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Abstract 



Standardized achievement testing occupies a central position in American 
education. It is a gigantic enterprise and confronts students at every level of education. 

It appears however that, over the past decades, the popularity and use of standardized tests, 
have been accompanied by changes in peoples’ perceptions and uses of them. Stakeholders 
and practitioners are concerned about the extent to which standardized achievement tests are 
meeting the general and specific purposes they are designed to achieve. Several empirical 
studies have been conducted to this end. The current study reviews this research to 
determine current trends in teachers’ and school administrators’ perspectives and uses of 
standardized achievement tests. 

Three steps were involved in this study. In the first step, literature on teachers’ 
and school administrators’ perspectives and use of standardized achievement tests was 
located through Educational Resources Information Center (ERIC) data base, Dissertation 
Abstracts International (DAI) data base, and references cited in the searches identified 
through ERIC and DAI. The second step was the selection of the relevant studies. Thirty- 
seven studies were chosen. The final step involved reading and analysis of the full text of 
the studies which were found in journals and on microfiche. 

The following conclusions were made. 

1 . Classroom teachers’ current attitude toward standardized achievement tests appear to 
be negative. 

2. School administrators appear to have a positive attitude toward standardized 
achievement tests. 

3. Teachers’ use standardized achievement test results on a limited scale to make 
educational decisions. The major use is to confirm or supplement what information 
they already have about their students. 

4. School administrators’ find standardized test results very useful. The major uses are 
for curricular evaluation, communication to parents, and evaluation of school 
effectiveness 

Recommendations made included the following: 

1 . State-mandated tests need to be more localized. State departments of education 
should seriously consider implementing a central state curriculum which will make 
inter-school comparisons more effective. 

2. School administrators should not use standardized test results to assess school 
effectiveness. Rresults from other assessment instruments must be combined with the 
standardized test results to assess the effectiveness of the school. 

3. More large scale studies addressing the perceptions and uses of standardized 
achievement tests by school administrators are needed. 

4. More research needs to be done on the effect of teacher attitude toward standardized 
achievement tests on students’ performance. 
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Teachers’ and School Administrators’ Perspectives and Use of 
Standardized Achievement Tests: A review of published research 

Introduction 

Standardized achievement testing occupies a central position in American 
education. It is a gigantic enterprise and confronts students at every level of education. 
Over the past two decades, standardized achievement testing has become more frequent 
and popular. Barton (1994) viewed it as “an explosion in the United States over the past 
twenty years” (p. 2). By 1990, the National Commission on Testing and Public Policy 
estimated that each year, elementary and secondary students took 127 million separate 
tests as part of standardized test batteries mandated by states and districts (Madaus & 

Tan, 1993). Perrone (1991) reported that “few people who completed high school before 
1950, for example, took more than three standardized tests in their entire school 

careers those who complete high school in 1991 will have taken, on average, from 18 

to 21 standardized tests since 1950 the volume of testing has grown at the annual rate 

of 10-20 percent” (p. 133). State-mandated testing programs also rose from 1 in 1960 to 
32 in 1985, and 46 in 1990 (OTA, 1992; Madaus & Tan, 1993). 

Hathaway (1983) believed that “the quest to improve standards and accountability 
in the face of dwindling resources and support, the research on effective schools and 
classrooms, with its emphasis on clear, high academic expectations and prompt, accurate 
knowledge of results” (p. 1) are some of the forces that led to the increase in the volume 
of achievement testing. One of the major spurts however for this phenomenal growth in 
standardized achievement testing was the release of the 1983 document “A nation at Risk 
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— the imperative for Educational Reform”. Several reforms were initiated as a result of 
the studies following the release of the document. The reforms “all demanded 
improvement and increased efficiency in the public schools, with the public’s concern 
couched under the broad umbrella of accountability” (Watson, 1990, p. 1). One 
consequence of these reforms is the development of and increase in the student testing 
programs at the state and school district levels (Odden, 1986). 

Madaus & Tan (1993) also commented on the factors responsible for the growth 
of standardized achievement testing. They stated that the following four broad social 
forces help to explain the growth in achievement testing. 

• Recurring public dissatisfaction with the quality of education in the United 
States and efforts to reform education. 

• A broad shift in attention from focusing on the inputs or resources devoted to 
education toward emphasizing the outputs or results of our educational 
institutions. 

• An array of legislation, at both federal and state levels, promoting or explicitly 
mandating standardized testing programs. 

• Bureaucratization of education and schooling. 

However, it appears that the tremendous increase in the popularity and use of 
standardized tests, has been accompanied by changes in their perceptions and uses. 
Initially, they were viewed and used as instructional tools and indicators of educational 
accomplishments (Baker, 1988; Watson, 1990). However, these perceptions and uses 
seemed to have changed and stakeholders and practitioners are concerned about the 
extent to which standardized achievement tests are meeting the general and specific 
purposes they are designed to achieve. Several empirical studies have been conducted to 
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this end. The current study reviews this research to determine current trends in teachers’ 
and school administrators’ perspectives and uses of standardized achievement tests. 

More specifically, the purposes of this review are to: 

1 . determine the perceptions of classroom teachers toward standardized achievement 
tests, 

2. determine the perceptions of school administrators toward standardized achievement 
tests, 

3. ascertain the uses of standardized achievement test results by classroom teachers, 

4. ascertain the uses of standardized achievement test results by school administrators, 

5. provide an up-to-date bibliography on the perspectives and uses of standardized 
achievement tests by teachers and school administrators. 

Limitations of the study 

The original proposal was to use meta-analysis to study the gender and school 
level differences in classroom teachers’ and school administrators’ perspectives and use 
of standardized achievement tests. The studies located however did not provide enough 
statistical information to enable effect sizes to be computed. In addition, where statistics 
were available, the studies provided the same direction of effect. The traditional ‘vote 
counting’ approach, where the category with the highest ‘vote’ is used to represent the 
overall outcome, was used in the analysis. One weakness of the vote counting approach 
is that it tends “to make the wrong decision more often as the amount of evidence 
(number of studies) increases” (Hedges & Olkin, 1985, p. 52). The vote counting 
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approach is also problematic for sample sizes and effect sizes of the magnitudes often 
associated with educational research. For effect sizes which are less than 0.3 (common in 
educational research), the probability of detecting the effect by the vote-counting 
procedure decreases as the number of studies increases (Bradford, 1990). The major 
problem here is the accumulation of type II errors as the number of studies increases 
(Hedges & Olkin, 1980, 1985). 

Another limitation of the study concerns the scope of the search. Other sources 
such as Psychological Abstracts (PA) were not used in the search due to time constraints. 

Method 

Three steps were involved in this study. In the first step, literature on teachers’ 
and school administrators’ perspectives and use of standardized achievement tests was 
located in three ways: (1) six key word and subject searches of the Educational 
Resources Information Center (ERIC) data base was made with the following descriptors 
- standardized tests, achievement tests, classroom teachers, school administrators, 
teacher attitudes, administrator attitudes, (2) search of the Dissertation Abstracts 
International (DAI) data base, and (3) references cited in the searches identified through 
the ERIC and DAI. 

The second step was the selection of the relevant studies. The following criteria 
was used. 

1 . Classroom teachers and/or school administrators in the United States were included as 
participants of the study. 
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2. The focus of the study was on perspectives, perceptions, attitudes, and/or uses of 
standardized achievement tests. 

3. The study was undertaken between 1965 and 1996. 

Thirty-eight studies were selected comprising of 16 researches on teachers’ perspectives, 
two studies on school administrators perspectives, 16 on teachers’ use of test results and 
four on school administrators’ use of test results. 

The final step involved the reading and the analysis of the full text of the studies 
which were found in journals and on microfiche. 

Results 

Perspectives of standardized tests 

Several opinions have been expressed about standardized achievement tests. 

Ward (1980) reported that while “almost all involved in education have recognized the 
many limitations of current testing technology and the many abuses made of student 
testing, some have called for the severe curtailment or elimination of testing while others 
have favored reforms in the process” (p. 15). Herman and Dorr-Bremme (1983) stated 
that critics have decried the arbitrary nature of standardized tests and attacked them as 
biased. Further the tests have been accused of narrowing the curriculum ( Baker, 1978; 
Perrone, 1978). 

On the other hand, advocates of standardized testing have asserted that the current 
tests do serve a variety of important purposes. They believed that improved standardized 
achievement tests “promote accountability, facilitate accurate placement and selection 
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decisions, and yields information useful in improving curriculum and instruction” 
(Herman and Dorr-Bremme, 1983, p. 7). Teachers and school administrators are often 
concerned about the heated debates about the value of standardized achievement tests. 

The following review highlights their perspectives on standardized achievement tests in 
American schools. 

Classroom teachers 

Cormany (1974) conducted a study to ‘measure teacher and counselor attitudes 
toward the standardized testing programs of their districts and to determine which 
demographic variables contributed most to the differences in their attitudes’ (p. 9). He 
surveyed a sample of 45 public school districts in Pennsylvania using all school 
counselors (157) and a 10 percent random sample of all teachers. A total of 1,027 forms 
were analyzed. He found that in general, teachers showed a positive attitude toward 
standardized tests. He found further that men showed significantly more positive 
attitudes toward standardized testing than did women and secondary teachers had more 
positive attitudes than did elementary teachers. 

Takeuchi (1977) studied 534 California K-6 elementary school teachers selected 
from 800 California schools. He administered a 26-item Faculty Attitudes toward 
Standardized Testing (FAST) Inventory. His results showed that teachers have a 
negative attitude toward standardized tests. Ninety-two percent (92%) of the teachers 
opposed the use of standardized tests in schools. Fifty-six percent of the teachers stated 
that they felt the time used for standardized testing could be better used for other kinds of 
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experiences. About 68% of the teachers felt that standardized tests provided little 
relevant information for teachers. 

Ward (1980) mailed 800 survey instruments to a sample chosen systematically 
from the American Federation of Teachers (AFT) membership files to be representative 
of all AFT members in elementary and secondary schools. Two hundred and nine forms 
were returned which was a 26. 1 percent return rate. The returned forms were made up of 
46 percent elementary school (K-6) teachers and 45 percent secondary school (7-12) 
teachers and 7 percent who taught in both schools. He found that teachers seem to be 
generally supportive of standardized tests and want to improve standardized tests, not to 
eliminate them. This result however needs to be interpreted with caution because of the 
very low return rate. A response bias could influence the result. 

One of the major studies was conducted by Stetz and Beck in 1981. They 
surveyed 3306 teachers who participated in the Spring 1978 standardization of the 
Metropolitan Achievement Tests. They found that “teachers generally view standardized 
tests as one component of the ongoing instructional program - sometimes an important 
component, sometimes not; sometimes useful, sometimes not. They view test results 
with both limited respect and skepticism” (p. 10). 

Lambert (1981) studied a national sample of 102 deans of teacher training 
institutions, 41 legislators and 34 American Federation of Teachers and National 
Education Association (AFT-NEA) officials. He reported that “when asked to 
characterize the general attitude of teachers toward standardized testing the most frequent 
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response from all three groups was ‘negative, afraid of results, suspicious, a threat to job 
security’” (p. 14 ). 

Edelman (1981) surveyed 150 third-grade teachers in 39 schools representing 
every geographic area in the Los Angeles Unified School District. One hundred and four 
completed questionnaires were returned. Fifty-four percent of the teachers had neutral 
attitudes toward standardized tests while 46 percent had negative attitudes. 

Brophy (1982) conducted a state- wide survey of teachers, counselors, and 
administrators in the Commonwealth of Massachusetts. He sought to assess the attitudes 
and knowledge of the three groups regarding standardized tests in their respective 
communities. A total of 171 teachers, 139 counselors, and 151 administrators 
representing 27 Massachusetts communities comprised the sample. Of the total sample 
size, 77 percent completed the survey. He found that the attitudes of teachers was the 
least favorable among the three groups of educators. 

Another notable study was done by Dorr-Bremme and Herman in 1986. They 
surveyed a nationwide sample of elementary and secondary principals and teachers 
through a successive random-selection procedure as to what they perceive/believe about 
achievement tests. Responses were obtained from 475 elementary school teachers and 
114 high school teachers in 91 of the 114 districts sampled. Return rates were about 50 
percent for high school teachers and about 60 percent for elementary school teachers. 

The results showed that teachers felt standardized tests generally cover what they teach 
but often fail to meet their practical need of providing feedback on student performance. 
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Although they (teachers) believed testing to be beneficial, they also felt that standardized 
tests were not uniformly fair in that not all tested material is covered in class. 

In a study of 555 elementary school teachers in the state of Wyoming, Green and 
Stager (1986) found that teachers’ attitudes toward standardized achievement tests tended 
to be indifferent or negative. No significant differences were found for attitudes toward 
standardized tests between male and female teachers. Though teachers’ attitude toward 
standardized tests was negative, no significant differences were found as grade level 
taught increased. 

Griswold’s (1988 ) study was designed to “provide evidence of teachers’ positions 
on testing to build a district philosophy and policy statement for the measurement of 
student achievement” (p. 8). Two hundred and twenty-nine questionnaires were sent to 
all district teachers (K-12) in the Parkrose School District in Portland, Oregon. Two 
hundred and twenty-one questionnaires were returned yielding a response rate of 92%. 

He found that teachers’ criticized standardized achievement tests because they felt it does 
not follow the district curriculum. Their general attitude toward standardized testing was 
not favorable. 

Green and Williams (1989) obtained two random samples of classroom teachers 
from Wyoming (n=555, 81% return rate) and Louisiana (n=253, 54% return rate) to 
determine teachers’ purposes for using standardized tests, and attitude toward 
standardized testing. A 12-item likert type scale was used to assess attitudes toward 
testing and the uses of standardized tests. They reported that the overall “attitude toward 
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standardized tests tended to be neutral to negative, although teachers did perceive 
standardized tests as serving some useful purpose” (p. 15). 

CRESST (1990) used a teacher questionnaire containing 131 items to survey 85 
kindergarten through 12th grade teachers from a large urban school district. Fifty-five 
teachers were from elementary schools and 30 from secondary schools. On teachers 
attitudes towards testing, elementary school teachers especially those serving low SES 
schools generally did not believe that standardized testing helps schools to improve or 
clarify important learning goals, nor do they feel that it gives important feedback. 
Secondary teachers showed similar, though slightly less pessimistic views. While almost 
all felt that testing created tension for them and their students, the elementary school 
sample expressed stronger and more universally negative feelings. 

Soltz (1991) surveyed third, fourth and sixth grade teachers who administered the 
Comprehensive Test of Basic Skills, (CTBS) and the Iowa Test of Basic Skills (ITBS). 

A total of 231 teachers were involved in the study but only 178 (77% return rate) 
completed and returned the survey. He reported that “viewed across the three grade 
levels involved, teachers expressed a range of responses. That is, these teachers did not 
react in ways that would suggest consistently negative feelings toward the tests (although 
there was a good deal of negative feelings expressed). Rather, their responses tended to 
spread across the range of options provided by the Likert scales” (p. 6-7). 

Green (1992) mailed questionnaires to 700 teachers in a rural western state who 
were randomly selected from the State Department of Education list of all licensed 
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educators. A total of 555 questionnaires were received for a return rate of 81%. Results 
indicated that teachers were less favorable toward standardized tests. 

Impara, Plake and Fager (1993), from an NCME-sponsored study, received 
responses from 555 teachers from 82 school systems in 42 states. The responses to the 
questionnaire indicated that most teachers are less inclined to feel standardized tests 
should be used as instructional tools. 

Urdan and Paris (1994) studied 153 K-8 teachers who attended annual meetings of 
either the Michigan Reading Association or the International Reading Association. They 
used a survey instrument which included 101 items. They reported that “teachers had 
generally negative perceptions of standardized tests. Only 3% agreed that tests are 
generally good, whereas 77% felt that tests are not worth the time and money spent on 
them” (p. 145). 

School administrators 

Brophy (1982) conducted a state-wide survey of teachers, counselors, and 
administrators in the Commonwealth of Massachusetts. He sought to assess the attitudes 
and knowledge of the three groups regarding standardized tests in their respective 
communities. A total of 171 teachers, 139 counselors, and 151 administrators 
representing 27 Massachusetts communities comprise the sample. Of the total sample 
size, 77 % completed the survey. He found that the attitudes of administrators were 
more favorable toward standardized testing than that of teachers. 
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In the Dorr-Bremme and Herman (1986) study cited earlier, responses were 
obtained from 220 principals which was about 60% return rate. The principals indicated 
that testing was a central issue in their professional lives. They believed that standardized 
tests were fair to most students. On the whole, they (principals) in this study expressed 
the view that standardized tests were instruments that exerted a beneficial pressure on the 
teachers and on the principals as well. Two-thirds of the elementary school principals 
and three-fourths of the high school principals found that test scores provided a good 
index of how the schools were doing. 

The use of standardized achievement tests 

Several articles and essays have been written about the potential uses of 
standardized tests. The major uses frequently listed are: 

• diagnosing learning difficulties (Travers, 1979; Gronlund, 1981; Mehrens & 

Lehmann, 1984). 

• detecting discrepancies between potential and achievement (Travers, 1979). 

• selecting students for programs (Gronlund, 1981 ; Mehrens & Lehmann, 1984). 

• assessing growth in academic achievement (Travers, 1979). 

• grouping students for instruction (Travers, 1979). 

• planning instructional activities (Travers, 1979; Gronlund, 1981; Mehrens & 
Lehmann, 1984). 

• determining reasonable achievement levels in order to modify the curriculum 
(Travers, 1979; Gronlund, 1981; Mehrens & Lehmann, 1984). 
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• evaluate school district performance by comparing it to a national sample of other 
districts (Rudner, 1989). 

• provide information about the success of various instructional programs in school 
district (Rudner, 1989; Weber, 1974). 

• evaluate how students in school districts compare to their peers throughout the nation 
(Rudner, 1989). 

The studies reviewed below highlight what the current usage is among teachers and 
school administrators. 

Classroom teachers 

Goslin’s (1967) study of testing at the elementary and secondary school level 
represents one of the earliest most comprehensive work on teachers’ use of standardized 
tests. The primary source of his data was “a questionnaire survey of 1,450 teachers in 75 
public secondary schools selected according to quota sampling procedures to represent 
the universe of more than 21,000 public secondary schools in the united States” (p. 7). 

He reported that in elementary schools, teachers use test results primarily to diagnose 
individual difficulties and to provide information to the student. He also reported that 
teachers did not rely heavily on this source of information. 

The Royal Oak (Michigan) Study (Boyd et al., 1975) supported the notion that 
teachers do not rely upon results of standardized tests for decision making. Although 
teachers reported that the results from the district-mandated testing program were used, 
there was little evidence that the testing program influenced school curriculum or 




16 



14 



Perspectives and Uses of Standardized Tests 

classroom instruction. They felt that standardized achievement test results supplied 
information about students’ skills that were already known by them. 

Bhaerman (1977) surveyed 66 teachers from both elementary and secondary 
schools who responded to 14 questions. To a question of how test scores are normally 
used in a district, the three most popular responses were (a) grouping and placing students 
(b) providing information for guidance (c) diagnosing learning problems. 

In the Ward (1980) study, which has been cited earlier, ’’teachers in the survey felt 
that standardized test results were most useful for individual student placement and 
grouping for the diagnosis of individual student needs. On the other hand, they found test 
results least useful for modifying course content and evaluating instructional programs” 

(p. 26). 

Anastasi (1980) used a School Personnel Inventory to survey 206 elementary 
school teachers and 1 junior high school teacher. Her sample was predominantly female 
(81%). The teachers rated standardized tests as useful and were used as an aid to 
understanding students, planning and adapting instruction, grouping students for 
instructional purposes, evaluating individual or group performances and identifying 
children with special needs. 

Stetz and Beck (1981) reported from their study of 3,306 grade K-12 teachers that 
“overall about 10% make ‘considerable’ use of such (standardized tests) results and half 
make ‘some’ use of test data” (p. 6). The uses they found checked most frequently were 
for diagnosing strengths and weaknesses, measuring growth and individual student 
evaluation. In a study of 260 K-6 teachers representing 20 California elementary schools 
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in urban, rural, and suburban areas, Yeh, Herman and Rudner (1981), stated that fifty- 
eight percent of the elementary teachers surveyed reported that standardized test results 
were most important for initial reading placement, and sixty-six percent used test results 
most often for initial mathematics placement. 

In another study, Salmon-Cox (1981) surveyed 68 elementary teachers in 
suburban and large school districts through interviews, observations at teachers’ meetings 
and inservice workshops. About 50% of the teachers stated that standardized 
achievement tests are used only as a supplement to or confirmation of information they 
already possessed about individual students while 20% used them as a reflection on or 
guide to instruction. Twenty-five percent reported using the test scores in grouping and 
tracking students. She concluded her study by stating that “standardized achievement test 
scores provide a useful means of supplementing or confirming decisions reached by other 
means. But such test information does not appear to be crucial to the process of teacher 
decision making” (p. 634). 

Wood (1982), who studied 215 third, fifth, and eighth grade teachers in a 
Maryland school district, found that teachers’ responses suggested they felt fairly 
comfortable with standardized testing in the schools. According to her, most teachers 
referred to students’ standardized test scores at least occasionally. The results were used 
broadly to identify schoolwide and systemwide curriculum strengths and weaknesses. 

The least reported use was instructional use particularly selecting materials for 
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Herman and Dorr-Bremme (1983) surveyed a nationally representative sample of 
principals and teachers from 91 school districts. From their survey, teachers reported that 
planning teaching at the beginning of the school year, initiating grouping or placement of 
students, and changing a student from one group or curriculum to another, providing 
remedial or accelerated work constituted the main decisions made with the test results. 

Ruddell (1985) drew a sample from school districts in California. Seven selected 
districts ranging from Southern California to the San Francisco Bay Area and rural 
Northern California were used. The total sample of 38 was comprised of 9 third grade 
teachers, 9 sixth grade teachers, 12 principals and 8 district office personnel. Interviews 
and a questionnaire was used to obtain the data. He reported minimal use of standardized 
achievement tests by teachers in making instructional decisions. The results from this 
study however, needs to be treated with caution because the sample size is very small. 

Hall et. al (1985) followed up 184 out of 445 College of Education, University of 
Florida graduates on the use of standardized tests. The teachers taught K-12 grades and 
all subject areas. They reported that test results were used for assessing student academic 
progress and diagnosis of student weaknesses. 

In the Green & Williams (1989) study which has been cited earlier, the top five 
purposes for testing given by Wyoming elementary level teachers were (1) district 
requirement for school comparisons (2) individual diagnosis (3) curriculum evaluation (4) 
assessing student growth, and (5) placement. The middle school level teachers’ top five 
purposes were (1) district requirement for school comparisons (2) individual diagnosis (3) 
placement (4) assessing student growth, and (5) curriculum evaluation. At the senior 
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high level, the top two purposes were to assess student growth and curriculum evaluation. 
The purposes listed by Louisiana elementary level teachers were (1) individual diagnosis, 
(2) curriculum evaluation, and (3) placement. At the middle school level, the three most 
frequently listed purposes were placement, individual diagnosis, and school/district 
requirement. 

In the survey conducted by Dorr-Bremme and Herman (1986) and cited earlier, 
teachers indicated that they used test results for diagnosis, curriculum planning, grading 
and reporting student progress. 

Watson (1990) studied teachers, counselors and school administrators in Idaho 
public schools. A total of 382 regular teachers in grades 1-12, 286 full-time counselors, 
and 254 administrators for a total of 922 educators were invited to participate in the 
study. Seven hundred returned inventories, which constituted a 75.9% return rate, was 
analyzed. The sample consisted of 277 teachers, 211 counselors, and 212 administrators. 
He found that teachers used standardized tests less considerably. The tests were 
‘somewhat’ used for instructional planning, individual evaluation, parent information and 
group evaluation. 

In a major Arizona survey, Nolen, Haladyna and Haas (1992) mailed 
approximately 5,770 surveys to grades K-12 teachers and administrators across the state. 
One thousand one hundred and eighty-one (41.1% of total sample) of the teacher surveys 
and 563 (46.9% of total sample) of the administrator surveys were returned in usable 
condition, for a total sample of 2,444. They reported that teachers used tests scores in 
order of importance to (1) identify remedial students (2) identify gifted students (3) 
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measure class/school effectiveness (4) guide instruction (5) diagnose learning problems 
(6) communicate with parents (7) place students for instruction. 

Green (1992) reported that a review of past practice suggests minimal use of 
standardized test results by teachers in making instructional decisions (Fenessey, 1 982; 
Green & Williams, 1989; Lazar-Morrison, Polin, Moy, & Burry, 1980; Ruddell, 1985). 
The reasons offered for why standardized tests are given but results not always used by 
teachers include resistance to a perceived narrowing of the curriculum, resistance to 
management control, accountability avoidance (Darling-Hammond & Wise, 1985; 
Ruddell, 1 977), failure of test publishers to report scores in a form useful to teaches 
(Lortie, 1975), low quality of some standardized tests (Boyd et al., 1975) the vague 
purpose of some standardized tests (Whitehead & Santee, 1987) and a limited 
understanding of score interpretation resulting from inadequate preservice training 
(Cramer & Slater, 1968; Gullickson & Hopkins, 1987). 

School administrators 

Sproull & Zubrow (1981) interviewed 58 administrators in 18 school systems in 
Western Pennsylvania. The administrators included those in charge of standardized 
testing, district office personnel who had the opportunity to use or work with tests and 
test scores, including superintendents, and directors of pupil personnel. They reported 
that “central office administrators do not perceive themselves to be primary users of test 
information. In their opinion, the most intensive (and significant) use of test information 
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occurs at the building level” (p. 630). However, they reported that the most common use 
of test information was for curricular evaluation. 

Herman and Dorr-Bremme (1983) surveyed a nationally representative sample of 
principals and teachers from 91 school districts. From their survey, the principals 
reported that curriculum evaluation, student promotion, public communication, 
communication to parents, and reporting to district were the major uses for test results. 

Watson (1990) mailed 254 inventories to school administrators in Idaho public 
schools. Two hundred and twelve inventories were returned for a return rate of 85%. He 
found that administrators used standardized tests for (1) instructional planning, (2) 
individual evaluation, (3) curricular evaluation, and (4) parent information. 

In the Nolen, Haladyna and Haas (1992) study cited earlier, the 563 (46.9% return 
rate) administrators reported that tests scores were used to (1) identify curriculum 
strengths and weaknesses (2) evaluate school effectiveness. 

Conclusions and Recommendations 

Conclusions 

1 . Classroom teachers’ attitude toward standardized achievement tests appears to be 
negative. Teachers generally seem not to like the presence of standardized tests in 
schools. This could be due to reasons cited as resistance to a perceived narrowing of 
the curriculum, resistance to management control, accountability avoidance, failure of 
test publishers to report scores in a form useful to teaches, the vague purpose of some 
standardized tests, and a limited understanding of score interpretation resulting from 
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inadequate preservice training (Darling-Hammond & Wise, 1985; Ruddell, 1977; 
Cramer & Slater, 1968; Gullickson & Hopkins, 1987; Lortie, 1975; Boyd et al., 1975; 
Whitehead & Santee, 1987). 

2. There appears to be limited research on gender and school level differences in 
attitudes/perceptions toward standardized tests. In the current search, only two 
studies attempted to investigate these differences. 

3. School administrators seem to have a positive attitude towards standardized 
achievement tests. They favor the presence of the tests in the schools. 

4. There appears to be very limited research on the attitude of school administrators 
toward standardized tests. The search located only two relevant studies. 

5. Teachers use standardized achievement test results on a limited scale to make 
educational decisions. The major use is to confirm or supplement what information 
they already have about their students. 

6. School administrators find standardized test results most useful. The major uses are 
for curricular evaluation, communication to parents, and evaluation of school 
effectiveness 

7. A shift seems to have appeared from the traditional uses of standardized achievement 
tests results from the Tow stakes’ (primarily for instructional purposes) to ‘high 
stakes’ (accountability purposes). 
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Recommendations 

1. State-mandated tests need to be more localized. Since school objectives differ from 
school district to school district, standardized achievement tests will be most useful if 
they match local curricular objectives. However, since accountability is a major 
concern, state departments of education should seriously consider implementing a 
central state curriculum which will make inter-school comparisons more effective. 

2. School administrators should not use standardized test results to assess school 
effectiveness. Standardized achievement test batteries assess only a limited portion of 
the total school curriculum. To assess the effectiveness of the school, results from 
other assessment instruments must be combined with the standardized test results. 

3. More large scale studies addressing the perceptions and uses of standardized 
achievement tests by school administrators are needed. An extension of this study 
could be the investigation of perceptions and uses of tests by state legislators. 

4. More research needs to be done on the effect of teacher attitude toward standardized 
achievement tests on students’ performance. Soltz (1992) concluded his study by 
reporting that teachers’ perceptions of standardized tests were not consistently related 
to either the effort teachers put into preparing their classes for the tests or to their 
students’ performance. However, Urdan and Paris (1994) in a more recent study 
reported that teachers had generally negative perceptions of standardized tests but 
their willingness to “spend large amounts of time preparing their students to take tests 
that they do not believe are valid or educationally beneficial suggests that these 
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teachers are under pressure to have their students perform well on the tests, and are 
willing to engage in practices that artificially inflate or pollute the scores” (p. 151). 
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